
Flourishing    Board    G
overnance

When board 
governance goes 
wrong, it’s common to 
hear school heads reflect, “I did 
not get much input and feedback 
from my board, but the little I received 
was positive. And then at the end of the school 
year, they said they wanted to move in a different 
direction.” 

Sometimes, I hear the other side from a board member: “He 
was a nice guy who loved the Lord, but an ineffective leader,” 
or, “We totally lost trust in him when ….” 

The Flourishing Schools Framework starts with board 
governance because ultimate authority and final decision 
making sits with the board. Effective board governance can 
significantly strengthen a school’s ability to deliver strong 
student outcomes over time; failed board governance goes in 
the opposite direction, usually resulting in weaker student 
outcomes. What happens at the board table will impact 
students—positively or negatively. 

In light of this, school heads and boards must acknowledge 
three important challenges:

1.  The challenge of Christian school leadership. The head 
of school role is difficult and often thankless. Many school 
heads rarely—if ever—receive meaningful encouragement 
from their boards. Boards that view their role strictly in 
terms of oversight and accountability will inevitably focus 
on “snoopervision” rather than support. Boards should 
understand that “it is lonely at the top.” A person who accepts 
a board position should commit to never publicly criticize 
their school head—whether in the school parking lot, the 
grocery store aisle, or in a private conversation with a school 
parent. Their criticism and coaching should be done privately 
with the school head or within official board meetings. In 
conversations with parents about school issues, effective board 
members always direct parents to communicate directly with 
the school head (or the appropriate school leader) regarding 
the issue. 
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“There are three sides 

to every story: 

yours, 

mine,  

and the facts.”

2.  The 
challenge 
of “leading up.” 
Generally, heads of 
school have more training 
and awareness of the proper role 
of the board than board members 
do—yet the head of school is the board’s 
employee. Often board chairs and board members 
know much about “how we have always done this” and 
less about best practices in governance. Flourishing school 
boards are serious about professional development for the 
board. Because boards often have rotating members, effective 
orientation and ongoing education are essential as well. 

3.  The communication challenge. The most important 
relationship in schools is the relationship between the 
board chair and the head of school. School relationships 
depend on open communication just as much as husband-
wife or parent-child relationships. There should be frequent 
dialogue between the board chair and the head—not 
just at the board meeting. The head of school deserves 
constructive feedback from the board, and the wise board 
chair listens to the opinions and counsel of the school 
head. In the past few months, four different school heads 
recently released from their positions told me that they 
had positive reviews by their boards (some with formal 
renewal of a contract) before being told that their services 
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were no longer needed. Sometimes school heads may be 
ineffective and need coaching or eventual dismissal, but it 
is unethical to release a school head without ever providing 
performance feedback along the way. Trust is the glue that 
holds relationships together, whether at home or at school. 

This is not an exhaustive list—there are many other challenges 
that come with board governance. There are micromanaging 
school boards that do not understand the role differential 
between board and administration. At the other extreme are 
absentee boards that do not live up to the title of “trustee” 
because they have no sense of what is going on at the school and 
blindly accept everything the head tells them. Ronald Reagan’s 
“trust but verify” serves as a helpful guideline for boards. 

In addition, flourishing school boards pay attention to all four 
strands of the board governance continuum:

1.  Foundations. Most Christian school boards have 
foundational documents (mission, vision, values, statement 
of faith, student outcomes) in place. Effective boards review 
those documents periodically, primarily as important 
reminders of why Christ-centered education is worth the 
investment of adequate resources.

2.  Policies. Effective boards realize that they have not 
communicated unless they have done so in writing. Boards 
that rely on the longest-serving board member’s memory 
have not communicated expectations clearly to the head 
of school. Wise boards incorporate the head’s advice in 
shaping policies; wise heads of school realize that they are 
responsible for implementing those polices effectively. 
A well-organized and current board policy manual is a 
prerequisite to orienting new board members. 

3.  Board development. This strand is an area of weakness 
for many boards. A board profile is a written description of 
what an ideal board looks like for a school, including both 
individual qualities and a total board profile. It is helpful 
to have financial, educational, pastoral, facility, and general 
business expertise on a board. However, personal spiritual 
maturity and deep commitment to the mission of the school 
are more important prerequisites than occupational expertise. 
Implied in a board profile is an organizational structure 
that pays attention to identifying and recruiting mission-
appropriate board members. That may be a task for a separate 
nominations committee, executive committee, governance 
committee, or “committee on trustees.” This committee 

should be responsible for all of the elements of this strand: 
recruiting new board members, organizing board training, 
and carrying out annual evaluations of the board. 

4.  Board and head of school roles. Effective boards have one 
employee: the head of school. Having multiple individuals 
(e.g., school head and business manager) reporting to 
the board can create significant managerial problems. An 
effective board has a clear job description for the head of 
school, as well as clarity regarding what belongs to the 
board and what belongs to the staff. 

Lastly, I must address some important questions not 
specifically mentioned in the Flourishing Schools Framework:

1.  Does ACSI recommend any particular models of board 
governance? ACSI does not endorse any specific model, 
but there are several helpful publications that describe 
an overall model for board governance. Over the years, 
many schools and nonprofit organizations have adopted 
policy governance, sometimes referred to as the “Carver 
Model” (Carver 1997). When properly understood and 
implemented, this can be an effective governance model; 
its specific strength is the clarity provided in distinguishing 
between the role of the board and the role of the head. 
When these roles are wrongly understood, school heads 
can avoid transparency with the board and move in an 
authoritarian leadership style. When applied improperly, 
however, the model can create an insurmountable “wall” 
between the board and the staff. 

ACSI offers two publications using similar concepts. Mission 
Directed: Governing Your Christian School with Purpose (Stob 
2015) is written by a former head of school who describes his 
school’s change from a traditional model—where the board 
was involved in too many details and, therefore, focused 
on the wrong priorities—to a policy-based model that 
focused on achieving the mission of the school. Community 
Governance (Bartlett and Campey 2008), written by two 
Australian Christian school leaders, provides a model that 
defines the “moral owners” of a school and the resulting 
proper roles of a governance board and school staff. 

2.  Who is responsible for overall strategic planning for 
the school? The answer to this question depends on 
what is meant by strategic planning. There is a difference 
between true strategic financial planning (primarily a 
board responsibility) and strategic operational planning 
(primarily a staff responsibility). In any model, the board 
must see to it that plans are being made for the future. 
In my experience, the most effective strategic planning is 
led (either formally or informally) by the head of school 
and has strong board involvement. A common weakness 
in strategic planning is failing to address the financial 
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resources that will be needed to implement the plan. 
Tuition levels and financial aid policies are board issues; 
curriculum development and staffing decisions belong to 
the school head and his or her team. 

3.  Should board members be expected to give money and raise 
money for the school? Traditional independent school wisdom 
says that every trustee should possess at least two of the “three 
W’s”: work, wealth, and wisdom. (All Christian school board 
members should also possess spiritual maturity and a deep 
commitment to Christian schooling.) All board members should 
be willing to “work” by faithful attendance at board meetings 
and additional volunteer assignments as needed. Every board 
member should also be giving financial support (gifts over and 
above tuition payments) as their means permit. (Every board 
member should be a donor.) It is unwise to make wealth a 
requirement for board membership; nor should it be viewed as a 
disadvantage if God has blessed a particular family and they are 
able to give generously. The primary issue is godly wisdom, not 
material wealth. However, all board members should understand 
the significance of voluntary financial gifts, and support efforts 
by the school and the board to raise funds. This could take the 
form of accompanying other board members or school leaders in 
solicitations, as well as supporting school personnel who work in 
the development or advancement areas. Board members should 
understand the 80/20 reality: usually 80% or more of voluntary 
gift support comes from 20% (or even 5%) of the donors. 

Conclusion

The mission of your Christian school is worthy of excellence 

in delivery. Although the men and women on the frontlines 
of offices and classrooms are critically important, excellence 
begins with the board and the head of school. School boards 
are fiduciary trustees entrusted with a sacred mission. Every 
Christian school board should seek to be a flourishing school 
board in order to achieve that mission with excellence. 

Stephen Dill, EdD, served at Delaware County Christian School in 
Newtown Square, PA, for 40 years before joining the ACSI staff in 
2013. Currently, he leads ACSI's work in the United States as senior 
vice president for ACSI USA.

References

Bartlett, D., and P. Campey. 2008. Community governance: 
Framework for building healthy Christian organizations. Gosford, 
AU: Resolve Consulting Group.

Carver, J. 1997. Boards that make a difference: A new design for 
leadership in nonprofit organizations, 2nd ed. San Francisco: 
Jossey-Bass.

Stob, L. 2015. Mission directed: Governing your Christian school 
with purpose. Colorado Springs: Purposeful Design Publications.

8 cse Volume 20 Number 2 | Flourishing Board Governance

Effective boards have one employee: 

the head of school.

Explore this opportunity at www.gordon.edu/graduate/leadership

Join leaders from around the country
and unlock your leadership potential

NEW PROGRAMS AT GORDON COLLEGE:

MASTER OF ARTS IN LEADERSHIP  
EDUCATION SPECIALIST IN LEADERSHIP



T
h

e 
Fl

o
u

ri
sh

in
g

 S
ch

o
o

l C
o

n
ti

n
u

u
m

: G
ro

w
in

g
 S

tr
o

n
g

er
 V

er
si

o
n

 1
.0

; J
u

ly
 2

01
5

T
h

is
 m

o
d

el
 p

ro
v

id
es

 a
 h

ig
h

-l
ev

el
 s

u
m

m
ar

y 
fo

r 
sc

h
o

ol
 i

m
p

ro
ve

m
en

t.
 F

ew
 s

ch
o

ol
s 

ar
e 

li
ke

ly
 t

o 
fi

t 
ev

er
y 

ca
te

g
or

y 
w

it
h

in
 a

 le
ve

l: 
 t

h
is

 is
 a

 c
o

n
ti

n
u

u
m

 f
ro

m
 a

 f
o

rm
at

iv
e 

le
ve

l 
of

 s
ch

o
ol

 c
h

ar
ac

te
ri

st
ic

s 
to

 a
 fl

ou
ri

sh
in

g
 le

ve
l. 

S
ch

o
ol

s 
m

ay
 m

ee
t 

F
lo

u
ri

sh
in

g
 s

ta
n

d
ar

d
s 

in
 s

om
e 

ar
ea

s 
b

u
t 

o
p

er
at

e 
at

 a
 F

o
rm

at
iv

e 
st

ag
e 

in
 o

th
er

s.
  A

ll 
sc

h
o

o
ls

 s
h

ou
ld

 

st
ri

ve
 t

o 
re

ac
h

 E
ff

ec
ti

ve
 o

r 
h

ig
h

er
. T

h
e 

re
d

 li
n

e 
d

ow
n

 t
h

e 
m

id
d

le
 o

f 
th

e 
ch

ar
t 

re
p

re
se

n
ts

 a
cc

re
d

it
at

io
n

.

Do
m

ai
ns

El
em

en
ts

Fo
rm

at
ive

 Le
ve

l
M

at
ur

in
g 

Le
ve

l
Eff

ec
tiv

e L
ev

el
Fl

ou
ris

hi
ng

 Le
ve

l

Bo
ar

d 
Go

ve
rn

an
ce

Fo
un

da
tio

ns
Un

do
cu

m
en

te
d  

m
iss

ion
, v

isi
on

, v
alu

es
, o

r 
ph

ilo
so

ph
y 

De
ve

lop
ing

  v
isi

on
, m

iss
ion

, c
or

e  
va

lue
s, 

an
d 

ph
ilo

so
ph

y
Cle

ar
 st

at
em

en
ts 

an
d f

ull
 al

ign
m

en
t o

f m
iss

ion
, 

vis
ion

, v
alu

es
, a

nd
 ph

ilo
so

ph
y 

Cle
ar

 st
at

em
en

ts 
an

d a
lig

nm
en

t; 
re

gu
lar

 re
vie

w 
an

d r
efi

ne
m

en
t 

Po
lic

ie
s

Lit
tle

 or
 no

 w
rit

te
n b

oa
rd

 po
lic

y; 
fu

nc
tio

nin
g o

n 
by

law
s

Ba
sic

 bo
ar

d p
oli

cie
s i

n p
lac

e
Cle

ar
 an

d w
rit

te
n b

oa
rd

 go
ve

rn
an

ce
 po

lic
y; 

co
ns

ist
en

t  i
m

ple
m

en
ta

tio
n

Bo
ar

d p
oli

cie
s s

ys
te

m
at

ica
lly

 re
vie

we
d a

nd
 

re
vis

ed
; p

oli
cy

 gu
ide

s k
ey

  d
ec

isi
on

s

Bo
ar

d 
De

ve
lo

pm
en

t

Bo
ar

d d
ire

ctl
y i

nv
olv

ed
 in

 m
an

ag
em

en
t 

de
cis

ion
s; 

lit
tle

 re
vie

w 
of

 bo
ar

d f
un

cti
on

, fu
tu

re
 

pla
nn

ing
, o

r b
oa

rd
 pr

ofi
lin

g

Bo
ar

d g
ro

wi
ng

 in
 it

s u
nd

er
sta

nd
ing

 of
 it

s p
ro

pe
r 

ro
le;

 so
m

e f
ut

ur
e p

lan
nin

g i
n p

lac
e; 

ge
ne

ra
l 

bo
ar

d p
ro

fil
e i

n p
lac

e

Bo
ar

d h
as

 cl
ea

r r
ec

ru
itm

en
t a

nd
 no

m
ina

tio
n 

pr
oc

es
se

s; 
so

m
e b

oa
rd

 PD
; s

tra
te

gic
 pl

an
 an

d 
pr

ofi
le 

in 
pla

ce

Fu
nc

tio
nin

g s
tra

te
gic

 bo
ar

d t
ha

t r
efl

ec
ts 

bo
ar

d 
pr

ofi
le;

 on
go

ing
 bo

ar
d P

D;
 an

nu
al 

bo
ar

d 
ev

alu
at

ion
 (o

f t
he

 bo
ar

d)
; o

ng
oin

g p
lan

nin
g 

pr
oc

es
se

s

Ro
le

s a
nd

 H
OS

No
 cl

ea
r d

eli
ne

at
ion

 of
 bo

ar
d a

nd
 he

ad
 of

 sc
ho

ol 
(H

OS
) r

ole
s

Cle
ar

 de
fin

iti
on

 of
 bo

ar
d a

nd
 H

OS
 ro

les
; c

lea
r H

OS
 

job
 de

scr
ipt

ion
St

ab
le,

 po
sit

ive
 bo

ar
d/

HO
S r

ela
tio

ns
hip

; c
lea

r 
HO

S e
va

lua
tio

n p
ro

ce
ss

On
go

ing
 bo

ar
d/

HO
S c

om
m

un
ica

tio
n a

nd
 po

sit
ive

 
re

lat
ion

sh
ip;

 co
m

pr
eh

en
siv

e a
nd

 sy
ste

m
at

ic 
HO

S 
ev

alu
at

ion
 pr

oc
es

s

Ex
ec

ut
ive

 
Le

ad
er

sh
ip

Fr
am

ew
or

k
Lim

ite
d e

xp
er

tis
e i

n t
he

 Ch
ris

tia
n S

ch
oo

l L
ea

de
r-

sh
ip 

Fra
m

ew
or

k (
CS

LF
)

Qu
ali

fie
d/

cre
de

nt
ial

ed
 H

OS
; u

til
izi

ng
 th

e C
SL

F t
o 

bu
ild

 th
e s

ch
oo

l a
nd

 go
ve

rn
an

ce
 cu

ltu
re

HO
S d

em
on

str
at

es
 m

an
y “

he
ar

t, 
re

lat
ion

al,
 an

d 
str

at
eg

ic 
co

m
pe

te
nc

ies
” o

f t
he

 CS
LF

; k
ee

ps
 bo

ar
d 

inf
or

m
ed

HO
S e

m
bo

die
s t

he
 CS

LF
, c

on
tri

bu
te

s t
o t

he
 

Ch
ris

tia
n s

ch
oo

l m
ov

em
en

t, 
su

pp
or

ts 
bo

ar
d, 

re
gu

lar
ly 

re
po

rts
 st

ra
te

gic
 pl

an
 to

 bo
ar

d a
nd

 
co

m
m

un
ity

Pe
rs

on
ne

l 
Lim

ite
d c

ap
ac

ity
 or

 su
pp

or
t i

n r
ec

ru
itm

en
t a

nd
 

ev
alu

at
ion

 of
 sc

ho
ol 

pe
rso

nn
el

So
m

e r
ec

ru
itm

en
t a

nd
 su

pp
or

t (
co

ac
hin

g o
r 

m
en

to
rin

g)
; in

co
ns

ist
en

t e
va

lua
tio

n p
ro

ce
sse

s
De

ve
lop

ing
 re

cru
itm

en
t s

tra
te

gie
s, 

em
plo

ye
e 

su
pp

or
t, 

an
nu

al 
pe

rfo
rm

an
ce

 re
vie

ws
 

In
te

nt
ion

al 
re

cru
itm

en
t s

tra
te

gie
s, 

ro
bu

st 
fo

rm
at

ive
 an

d s
um

m
at

ive
 pe

rfo
rm

an
ce

 re
vie

ws
,  

lin
ke

d t
o p

ro
fes

sio
na

l d
ev

elo
pm

en
t  

St
ab

ili
ty

  a
nd

 
En

ga
ge

m
en

t 
Hi

gh
 tu

rn
ov

er
 in

 H
OS

 po
sit

ion
Re

as
on

ab
le 

sta
bil

ity
 of

 H
OS

; e
ng

ag
ed

 w
ith

 so
m

e 
sta

ke
ho

lde
rs;

 eff
ec

tiv
e b

oa
rd

 en
ga

ge
m

en
t

St
ab

ilit
y i

n H
OS

 po
sit

ion
; s

tro
ng

 en
ga

ge
m

en
t 

wi
th

 al
l s

ta
ke

ho
lde

rs;
 en

ga
ge

m
en

t w
ith

 ex
te

rn
al 

co
m

m
un

iti
es

 

Co
ns

ist
en

t H
OS

 le
ad

er
sh

ip;
  H

OS
 in

sp
ire

s t
he

 
co

m
m

un
ity

, is
 hi

gh
ly 

re
sp

ec
te

d b
y s

ta
ke

ho
lde

rs,
 

ne
tw

or
ks

 an
d b

les
se

s o
th

er
 sc

ho
ols

, a
nd

 ha
s 

vis
ion

 fo
r K

ing
do

m
 su

pp
or

t  

Sc
ho

ol
 

Vi
ab

ili
ty

Op
er

at
in

g 
Sy

st
em

s 

La
x fi

na
nc

ial
 co

nt
ro

ls;
 no

 ex
te

rn
al 

re
vie

ws
; n

o 
at

te
nt

ion
 to

 ris
k m

an
ag

em
en

t; 
 lit

tle
 to

 no
 tu

iti
on

 
as

sis
ta

nc
e

Fe
as

ibl
e fi

na
nc

ial
 pl

an
s i

n p
lac

e; 
so

m
e e

xt
er

na
l 

fin
an

cia
l re

vie
w;

 lim
ite

d r
isk

 m
an

ag
em

en
t; 

tu
iti

on
 as

sis
ta

nc
e a

va
ila

ble

Re
vie

w/
au

dit
 by

 ex
te

rn
al 

CP
A;

 cl
ea

r b
ud

ge
tin

g, 
re

po
rti

ng
, a

tte
nt

ion
 to

 ris
k m

an
ag

em
en

t; 
 tu

iti
on

 
as

sis
ta

nc
e i

m
ple

m
en

te
d a

nd
 as

se
sse

d;
 st

ra
te

gic
 

fin
an

cia
l p

lan
 

Ha
rd

-in
co

m
e d

riv
en

; re
gu

lar
 au

dit
s; 

m
ee

t 
EC

FA
 st

an
da

rd
s; 

sig
nifi

ca
nt

 fu
nd

ing
 fo

r t
uit

ion
 

as
sis

ta
nc

e; 
th

or
ou

gh
 ris

k m
an

ag
em

en
t p

ro
ce

ss;
 

ro
llin

g s
tra

te
gic

 fin
an

cia
l p

lan
nin

g p
ro

ce
ss 

Ad
va

nc
em

en
t 

No
 fo

rm
al 

ad
m

iss
ion

s o
r d

ev
elo

pm
en

t p
ro

ce
sse

s 
or

 st
affi

ng
; u

se
 of

 fu
nd

-ra
isi

ng
 sa

les
/e

ve
nt

s 
Be

gin
nin

g d
on

or
 cu

lti
va

tio
n;

 w
rit

te
n a

dm
iss

ion
s 

pr
oc

es
s

So
m

e a
dv

an
ce

m
en

t s
ta

ff 
in 

pla
ce

; s
om

e s
uc

-
ce

ssf
ul 

fu
nd

-ra
isi

ng
 eff

or
ts;

 m
iss

ion
-d

riv
en

 
ad

m
iss

ion
s p

oli
cie

s 

M
at

ur
e d

ev
elo

pm
en

t/a
dm

iss
ion

s f
un

cti
on

s; 
su

cce
ssf

ul 
an

nu
al 

fu
nd

, c
ap

ita
l c

am
pa

ign
s, 

en
do

wm
en

t

Fi
na

nc
ia

l 
Re

so
ur

ce
s 

Fin
an

cia
l v

iab
ilit

y i
n q

ue
sti

on
; c

as
h fl

ow
 an

d  
de

bt
 co

nc
er

ns
; n

o f
or

m
al 

bu
dg

et
 pr

oc
es

s
Fo

rm
al 

bu
dg

et
ing

 pr
oc

es
s; 

de
bt

 m
an

ag
ea

ble
Fin

an
cia

lly
 vi

ab
le;

 ba
lan

ce
d b

ud
ge

t e
vid

en
t; 

gr
ow

ing
 ca

sh
 re

se
rv

e; 
de

bt
 re

du
cti

on
 pl

an
 in

 
pla

ce

Ca
sh

 re
se

rv
es

  >
5%

 of
 bu

dg
et

; d
eb

t s
er

vic
e  

<
5%

 of
  b

ud
ge

t; 
lon

g-
te

rm
 fin

an
cia

l v
iab

ilit
y 

ev
ide

nt

Fa
cil

iti
es

In
ad

eq
ua

te
, in

su
ffi

cie
nt

 fa
cil

iti
es

; lo
w-

lev
el 

fu
nc

tio
na

lit
y

Ad
eq

ua
te

 fa
cil

iti
es

; d
ev

elo
pin

g e
du

ca
tio

na
lly

 
us

ab
le 

sp
ac

es
W

ell
-d

ev
elo

pe
d a

nd
 ap

pe
ali

ng
 ph

ys
ica

l p
lan

t; 
br

an
din

g i
s e

vid
en

t
Ph

ys
ica

l p
lan

t s
up

po
rti

ng
 al

l p
ro

gr
am

s; 
dis

tin
c-

tiv
e p

re
se

nc
e a

nd
 br

an
din

g

Flourishing Board Governance | cse Volume 20 Number 2 9 



Do
m

ai
ns

El
em

en
ts

Fo
rm

at
ive

 Le
ve

l
M

at
ur

in
g 

Le
ve

l
Eff

ec
tiv

e L
ev

el
Fl

ou
ris

hi
ng

 Le
ve

l

St
ud

en
t 

Le
ar

ni
ng

Cu
rri

cu
lu

m
 

“O
ff 

th
e s

he
lf”

 cu
rri

cu
lum

 in
 us

e; 
no

 sy
ste

m
at

ic 
re

vie
w

Ba
sic

 cu
rri

cu
lum

 in
 pl

ac
e; 

so
m

e s
ys

te
m

at
ic 

re
vie

w;
 m

ov
ing

 to
 co

m
pr

eh
en

siv
e 

do
cu

m
en

ta
tio

n

Cle
ar

 sc
op

e a
nd

 se
qu

en
ce

; fu
lly

  d
oc

um
en

te
d 

cu
rri

cu
lum

; s
tro

ng
 fa

cu
lty

 in
vo

lve
m

en
t i

n 
pr

oc
es

se
s 

Cu
rri

cu
lum

 fu
lly

 m
ap

pe
d a

nd
 fu

lly
 in

te
gr

at
ed

 
wi

th
 bi

bli
ca

l w
or

ldv
iew

; re
gu

lar
ly 

an
d 

co
lla

bo
ra

tiv
ely

 re
vie

we
d

Ex
ce

pt
io

na
l 

St
ud

en
ts

  
Lit

tle
 di

ffe
re

nt
iat

ion
; n

o a
bil

ity
 to

 se
rv

e 
ex

ce
pt

ion
al 

stu
de

nt
s

So
m

e d
iff

er
en

tia
tio

n;
 lim

ite
d a

bil
ity

 to
 se

rv
e 

ex
ce

pt
ion

al 
ne

ed
s

Di
ffe

re
nt

iat
ion

 ev
ide

nt
; p

ro
gr

am
s a

nd
 se

rv
ice

s 
av

ail
ab

le 
to

 m
ee

t n
ee

ds
 of

 ex
ce

pt
ion

al 
stu

de
nt

s

Di
ffe

re
nt

iat
ion

 pe
rv

as
ive

; p
ro

gr
am

s a
nd

 se
rv

ice
s 

fo
r e

xc
ep

tio
na

l s
tu

de
nt

s e
ffe

cti
ve

 an
d a

sse
sse

d 
at

 al
l le

ve
ls

Ex
pe

ct
ed

 St
ud

en
t 

Ou
tc

om
es

 (E
SO

s)
No

 id
en

tifi
ed

 ou
tco

m
es

; li
ttl

e o
r n

o c
lar

ity
 or

 
co

ns
en

su
s o

n E
SO

s
Ba

sic
 ob

jec
tiv

es
/g

oa
ls 

fo
r E

SO
s a

re
 do

cu
m

en
te

d;
 

fu
ll E

SO
s n

ot
 de

ve
lop

ed

W
ell

-d
efi

ne
d, 

co
m

m
un

ica
te

d E
SO

s i
n a

ll a
re

as
 

of
 st

ud
en

t d
ev

elo
pm

en
t; 

so
m

e a
sse

ssm
en

ts 
av

ail
ab

le 
(in

te
rn

al 
an

d e
xt

er
na

l) 
fo

r t
he

 ES
Os

W
ell

-c
om

m
un

ica
te

d E
SO

s e
m

be
dd

ed
 in

to
 

cu
rri

cu
lum

 dr
ivi

ng
 al

l p
ro

gr
am

m
at

ic 
de

cis
ion

s; 
an

aly
sis

 of
 ES

O 
as

se
ssm

en
ts 

dr
ive

s s
ch

oo
l 

im
pr

ov
em

en
t

As
se

ss
m

en
t o

f 
Le

ar
ni

ng
 

No
 ex

te
rn

al 
as

se
ssm

en
ts 

of
 st

ud
en

t l
ea

rn
ing

So
m

e u
se

 of
 st

an
da

rd
ize

d a
sse

ssm
en

ts;
 m

ini
m

al 
an

aly
sis

, u
se

 of
 da

ta
, o

r t
ra

ck
ing

 of
 gr

ad
ua

te
s

An
nu

al 
tra

ck
ing

 of
 in

te
rn

al 
an

d e
xt

er
na

l 
as

se
ssm

en
ts;

 ba
sic

 da
ta

 an
aly

sis
 an

d u
se

 of
 te

st 
re

su
lts

 to
 im

pr
ov

e i
ns

tru
cti

on

An
nu

al 
an

aly
sis

 of
 in

te
rn

al 
an

d e
xt

er
na

l 
as

se
ssm

en
ts;

 tr
ac

kin
g o

f s
tu

de
nt

 su
cce

ss 
at

 th
e 

ne
xt

 le
ve

l; s
ch

oo
l im

pr
ov

em
en

t b
uil

t o
n s

tu
de

nt
 

as
se

ssm
en

t i
nf

or
m

at
ion

Bi
bl

ica
l 

W
or

ld
vi

ew
Lit

tle
 in

te
nt

ion
al 

bib
lic

al 
int

eg
ra

tio
n (

ot
he

r t
ha

n 
th

e t
ex

tb
oo

ks
)

De
ve

lop
ing

 bi
bli

ca
l in

te
gr

at
ion

; s
om

e t
ra

ini
ng

 
of

 fa
cu

lty

Bi
bli

ca
l in

te
gr

at
ion

 ev
ide

nt
 in

 cu
rri

cu
lum

 
do

cu
m

en
ts 

an
d i

n p
lan

ne
d a

nd
 un

pla
nn

ed
 

ac
tiv

iti
es

Bi
bli

ca
l in

te
gr

at
ion

 pe
rv

as
ive

; s
tro

ng
 ev

ide
nc

e o
f 

a b
ibl

ica
l w

or
ldv

iew
 de

ve
lop

ed
 an

d a
sse

sse
d

Co
cu

rri
cu

la
r

No
 co

cu
rri

cu
lar

 op
tio

ns
Lim

ite
d c

oc
ur

ric
ula

r o
pt

ion
s

M
an

y c
oc

ur
ric

ula
r o

pt
ion

s
Ab

un
da

nt
 co

cu
rri

cu
lar

 op
tio

ns
 in

 br
oa

d a
re

as

Te
ch

no
lo

gy
M

ini
m

al 
or

 no
 te

ch
no

log
y

Lim
ite

d t
ec

hn
olo

gy
 av

ail
ab

le
Cu

rre
nt

 te
ch

no
log

y u
se

d a
nd

 in
te

gr
at

ed
 in

to
 

ins
tru

cti
on

; re
gu

lar
 st

aff
  tr

ain
ing

Pe
rv

as
ive

 us
e; 

tra
ini

ng
 an

d e
va

lua
tio

n o
f 

te
ch

no
log

y f
or

 st
aff

 an
d s

tu
de

nt
s i

n a
ll a

re
as

 of
 

ins
tru

cti
on

Sp
iri

tu
al

 
Fo

rm
at

io
n

Cl
im

at
e 

M
or

e i
nc

ide
nt

al 
th

an
 in

te
nt

ion
al;

 co
nt

ro
l; 

co
nf

or
m

ity
So

m
e g

oa
l s

ta
te

m
en

ts;
 gr

ac
e a

nd
 tr

ut
h c

ult
ur

e 
un

ba
lan

ce
d

Cle
ar

 ou
tco

m
es

 fo
r s

pir
itu

al 
fo

rm
at

ion
; b

ala
nc

ed
 

gr
ac

e a
nd

 tr
ut

h c
ult

ur
e

St
ud

en
t s

pir
itu

al 
lea

de
rsh

ip 
ev

ide
nt

; e
m

be
dd

ed
 

gr
ac

e a
nd

 tr
ut

h c
ult

ur
e

Pa
re

nt
 an

d 
Ch

ur
ch

 
Pa

rt
ne

rs
No

 in
te

nt
ion

al 
tra

ini
ng

 fo
r p

ar
en

ts 
or

 ch
ur

ch
 

inv
olv

em
en

t
En

co
ur

ag
em

en
t o

f b
ibl

ica
l p

ar
en

tin
g a

nd
 ch

ur
ch

 
inv

olv
em

en
t

In
te

nt
ion

al 
bu

t i
nf

or
m

al 
te

ac
hin

g r
eg

ar
din

g 
bib

lic
al 

pa
re

nt
ing

 an
d c

hu
rch

 in
vo

lve
m

en
t

Fo
rm

al 
te

ac
hin

g/
m

en
to

rin
g t

o d
ev

elo
p b

ibl
ica

l 
pa

re
nt

ing
 an

d c
hu

rch
 in

vo
lve

m
en

t

As
se

ss
m

en
t

Fo
rm

at
ive

; n
o d

at
a c

oll
ec

te
d

An
ec

do
ta

l d
at

a o
n s

pir
itu

al 
gr

ow
th

So
m

e d
at

a (
su

rv
ey

s, 
fo

llo
w-

up
) o

n s
tu

de
nt

 an
d 

alu
m

ni 
 sp

iri
tu

al 
gr

ow
th

 
On

go
ing

 ex
te

rn
al 

as
se

ssm
en

ts 
of

 sp
iri

tu
al 

cli
m

at
e, 

stu
de

nt
 ou

tco
m

es
, a

lum
ni

M
in

ist
ry

/S
er

vi
ce

 
Op

po
rt

un
iti

es
 

Oc
ca

sio
na

l o
pp

or
tu

nit
ies

 
Pla

nn
ed

 bu
t i

nc
on

sis
te

nt
 op

po
rtu

nit
ies

 
St

ud
en

ts 
ha

ve
 m

ini
str

y, 
se

rv
ice

, o
r d

isc
ipl

es
hip

 
op

po
rtu

nit
ies

Sig
nifi

ca
nt

 sc
ho

ol 
m

ini
str

y r
es

ou
rce

 
co

m
m

itm
en

t; 
m

ult
ipl

e o
pp

or
tu

nit
ies

Sc
ho

ol
 

Cu
ltu

re

Fa
cu

lty
 Cu

ltu
re

So
m

e f
ac

ult
y n

ot
 qu

ali
fie

d;
 si

gn
ifi

ca
nt

 em
plo

ye
e 

tu
rn

ov
er

Qu
ali

fie
d f

ac
ult

y; 
m

ixe
d e

m
plo

ye
e m

or
ale

; 
lim

ite
d t

ur
no

ve
r

St
ab

le,
 w

ell
-q

ua
lifi

ed
 , c

om
m

itt
ed

 fa
cu

lty
; 

po
sit

ive
 em

plo
ye

e c
ult

ur
e 

M
iss

ion
-d

riv
en

, q
ua

lifi
ed

 fa
cu

lty
 an

d a
dm

ini
str

a-
tio

n;
 cu

ltu
re

 of
 m

ut
ua

l re
sp

ec
t a

nd
 su

pp
or

t 

PD
 Cu

ltu
re

Lit
tle

 pl
an

nin
g o

r t
im

e a
llo

tm
en

t f
or

 pr
of

es
sio

na
l 

gr
ow

th
Lim

ite
d, 

un
fo

cu
se

d p
ro

fes
sio

na
l d

ev
elo

pm
en

t; 
ind

ivi
du

all
y i

nit
iat

ed
;  “

a l
a c

ar
te”

 ap
pr

oa
ch

 
Fa

cu
lty

 en
ga

ge
d i

n r
eg

ula
r, s

ys
te

m
at

ic 
pr

of
es

sio
na

l d
ev

elo
pm

en
t; 

re
so

ur
ce

d a
de

qu
at

ely
Cle

ar
 ev

ide
nc

e o
f h

oli
sti

c, 
co

m
pr

eh
en

siv
e, 

we
ll-

re
so

ur
ce

d p
ro

fes
sio

na
l d

ev
elo

pm
en

t c
ult

ur
e

Or
ga

ni
za

tio
n

M
ini

m
al 

or
ga

niz
at

ion
al 

str
uc

tu
re

So
m

e s
ys

te
m

s, 
po

lic
ies

, a
nd

 st
ru

ctu
re

s
Do

cu
m

en
te

d s
ys

te
m

s, 
po

lic
ies

, s
tru

ctu
re

s, 
as

se
ssm

en
ts

Ac
tio

ns
 ba

se
d o

n o
ng

oin
g a

sse
ssm

en
ts 

of
 

stu
de

nt
, fa

cu
lty

, a
nd

 sc
ho

ol 
cu

ltu
re

s 

St
ud

en
t C

ul
tu

re
Fra

gil
e s

tu
de

nt
 cu

ltu
re

De
ve

lop
ing

 st
ud

en
t c

ult
ur

e; 
lim

ite
d s

en
se

 of
 

sch
oo

l p
rid

e/
ow

ne
rsh

ip
Po

sit
ive

 st
ud

en
t c

ult
ur

e a
nd

 se
ns

e o
f s

ch
oo

l 
pr

ide
/o

wn
er

sh
ip

Cle
ar

 ev
ide

nc
e o

f p
os

iti
ve

 st
ud

en
t l

ea
de

rsh
ip;

 
su

pp
or

tiv
e s

tu
de

nt
 bo

dy
 

Ex
te

rn
al

 
Ac

cr
ed

ita
tio

n
Lit

tle
 in

te
re

st 
in 

ac
cre

dit
at

ion
ST

AR
, c

an
did

ac
y, 

or
 in

 pr
oc

es
s 

RE
AC

H 
2.0

 (o
pt

ion
 fo

r d
ua

l re
gio

na
l)

RE
AC

H 
+

 Re
gio

na
l +

  E
xe

m
pla

ry
 Ac

cre
dit

at
ion

 

10 cse Volume 20 Number 2 | Flourishing Board Governance




